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Abstract

The primary purpose of this study is to
present Islamic-based cartoon animations
developed for the values specified in the 2018
curriculum of the Ministry of National Education as
an alternative to values education in primary school.
The secondary purpose of the study is to obtain and
examine the opinions of students and teachers
about these cartoon animations. For this reason, a
total of 148 primary school students and 20
classroom teachers in the third grade were watched
14 cartoon animations on the smart board during
the 2-week implementation period of the research.
After the application, student and teacher opinions
were  obtained by using  semi-structured
guestionnaires developed separately for teachers
and students as a data collection tool. The obtained
data were analyzed by using content analysis and
descriptive analysis methods. According to the
findings, cartoon animations were liked by both
students and teachers. Participants expressed
positive opinions about cartoon animations. All of
the students declared that they would like to watch
other parts of these animations. According to the
teachers, animations were found to be educative,
beneficial, and useful in terms of values education.
Many of the teachers stated that values education
should be associated with Islam. As a result of the
research, it can be stated that these Islamic-based
cartoon animations, which are presented as an
alternative approach for values education in primary
school, are educative and beneficial in terms of
pedagogy and useful in terms of practice.

Key Words: Primary school, values education,
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Introduction

1.1. Definition of Value Concept and Values

There are many definitions in the literature about the concept of "value",
which derives from the root of the word "valare" in Latin and means "to be
valuable". In general terms, this concept, which corresponds to the norms and
standards, tendencies and beliefs of a society or social goals, represents the ideal
thoughts and behaviours, solidarity and social control tools targeted for each
society (Aydin, 2011). Ulusoy and Dilmag (2012) define the concept of value as an
abstract measure that determines the importance of something, the value and
worth of something, useful and high quality. The Turkish Language Association
defines this concept as "all of the material and spiritual elements that determine
the economic, scientific, social and cultural characteristics that a nation care
about" (TDK, 2019).

Balli (2007) defined the concept of value as the heritage of humanity,
which is accepted by the individuals of a society and settled in the mind and
conscience of that society and transferred from generation to generation.
Halstead and Taylor (2000) explained values as our standards that enable us to
form judgements such as desirable-undesirable or good-bad on objects, thoughts,
events, or behaviours. In short, value can be defined as all of the behaviours
desired by the majority of the society and aimed to be accepted and implemented
by the people (Aydin & Akyol, 2012).

Contrary to these definitions, Ulken (2001) stated that values cannot be
defined concretely because they can only be grasped through intuition. According
to him, the concept of value should be described as a sensation or an intuitive
feeling. Values can first be grasped through senses and then expressed in terms of
concepts and propositions. In this context, the purpose of defining values is to
reveal what they do for the benefit of society and individuals rather than
explaining what they are (Gling6r, 2000; Kaymakcan & Meydan, 2014).

Pauls (1990) stated that the terms "value" or "values" are used in a wide
range of different meanings in daily conversations and that these terms can be
used not only in the sense of social beliefs, principles, moral judgements, social
standards or norms, but also in the sense of needs, interests, desires, wishes.
From another point of view, Aydin (2011) emphasised that values are not only
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concepts that can be observed with concrete behaviours, but also related to
religion in the abstract field, and explained these concepts, which are based on a
belief and carry a set of habits, as an important human phenomenon internally
related to religion. This concept is defined by Hokelekli (2011) as social beliefs and
assumptions about what, how and which behaviours are right, beautiful, good or
sacred.

So, what are these values? Aydin and Akyol (2012) stated that love,
respect and responsibility are the most important social values. Apart from these
three values, regardless of time and place, generally valid values are humility,
justice, understanding, peace, friendship, forgiveness, loyalty, courage,
truthfulness, generosity, friendship, empathy, thoughtfulness, co-operation,
reliability, tolerance, stability, obedience, contentment, benevolence, leadership,
kindness, The curriculum has a wide range of values such as sharing, compassion,
loyalty, self-confidence, patience, frugality, gratitude, loyalty, chastity,
benevolence, joy of living, discipline, spirituality, consistency in words and
behaviour, i.e. honesty. However, the values that should be taught in primary
school are not so comprehensive and are limited in the 2018 primary school
curriculum.

In line with the most recent studies carried out by the Turkiye Ministry of
National Education (MoNE) in the curriculum for values education, 10 root values
(1. Justice, 2. Friendship, 3. Honesty, 4. Self-control, 5. Patience, 6. Respect, 7.
Love, 8. Responsibility, 9. Patriotism, 10. Benevolence), which are within the
framework of the 2018 Life Studies programme and form the basis for values as a
core, were specified. Within the scope of the Social Studies curriculum, 18 values
(1. Justice 2. Giving importance to family unity 3. Independence 4. Peace 5.
Science 6. Diligence 7. Solidarity 8. Sensitivity 9. Honesty 10. Aesthetics 11.
Equality 12. Freedom 13. Respect 14. Love 15. Responsibility 16. Saving 17.
Patriotism 18. Benevolence) were specified. It was announced that the updates
made in the curriculum will be effective from the 2018-2019 academic year
(MoNE, 2018).

With these innovations in the primary school curriculum, all these values, which
are put forward and aimed to be gained by primary school students, have directed
attention to values education.

1.2. Values Education and Animated Cartoons
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As mentioned before, it is seen that many values aimed to be acquired by
students are included in the general objectives of the Turkish National Education
System. The expectation of our education system, which aims to raise "good
citizens" and "good people" in our society, is that these values should be acquired
by students in all educational levels. For this reason, rather than teaching values
in a single lesson, it is necessary to include these values in every lesson and to
create a classroom environment where the results are discussed. In order for a
teacher to help his/her students acquire values, he/she should firstly care and
value them as individuals and should get to know and observe them well. In this
context, teachers have important duties in terms of affective sensitivity, observing
students' behaviours, learning their perceptions and attitudes. Only in this way
can they ensure that their students develop a positive self and acquire desired
behaviours (Kasapoglu, 2013). Teaching our values is considered important not
only from an individual point of view but also from the point of gaining national
consciousness and social unity awareness. It is very difficult for people to do this
on their own. This can only be possible by having the ability and competence to be
a good individual and a good citizen through a systematic education (Hokelekli,
2011).

Gaining our values to future generations is among the main problems of
social studies. Nowadays, as much as academic success is important in schools,
how to teach values, which have become social indispensables of contemporary
life, to students is also important, and scientific studies on this subject are
increasing gradually. Although teaching is somewhat sufficient in our education
system, it is obvious that education is insufficient. For this reason, the importance
given to the development of human-specific characteristics in individuals has
started to increase. Every value that can be learnt and taught is primarily a subject
of education. This education can be provided not only in schools but also in the
family and out-of-school connection (Aydin & Akyol, 2012).

So, what exactly is values education? Alan (2014) defined values
education as an education given to people to gain the behaviours that distinguish
human beings from other living things, in short, the behaviours that make human
beings human, in accordance with their purpose. Stating that value education has
actually constituted an important place in education since the first educational
activities of human beings, Alan (2014) emphasised that the transfer of material
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and spiritual values representing the cultural heritage of a society to the
individuals of that society is one of the most important functions of education.

Berkowitz (2011) stated that values education is also known as moral
education or character education. Gutek (2001) defined values education as
learning valuable behaviours and human models by taking them as examples.
Here, it is very important to take human models who exhibit valuable behaviours
as examples. As a reason for this, Kale (2008) emphasised that experiences,
actions and behaviours play an important role in teaching values to students. For
this very reason, Bandura's (1977) social learning theory, also known as learning
by modelling, is an important theory that should be known in values education. In
this theory, Bandura argues that an individual's personality and learning are
mostly influenced by the behaviours he/she observes around him/her and states
that personality and learning are shaped according to the behaviours or
experiences in the outside world. In this process, which Bandura divided into two
as visual and verbal modelling, video content, animation or film characters on
television for visual modelling, and speech/voice content or verbal expressions
indicating how the exemplary behaviour should be for verbal modelling stand out
as effective stimuli.

In the process of value education through modelling, especially moral
values should be taught to children from the child. The critical period in this
process is the early childhood (Orug, 2010). As a matter of fact, Bediuzzaman Said
Nursi (r.a.) also stated that in the process of gaining moral and religious values,
methods that can attract the attention of the child, appropriate to his level and
easily perceived should be applied. In this context, Bediuzzaman Said Nursi (r.a.),
who offers us exemplary methods by including representations and stories in his
works, drew attention to the communication style with children and suggested
that the religious and moral values to be explained or gained should be conveyed
in their language in a way that they can understand (isarati'l-i'jaz p.211).

The media, which is an indispensable part of our lives with many positive
and negative features, significantly affects both adults and children in terms of
pedagogical aspects at the point of social modelling stated by Bandura (Orug,
Tecim, & Ozyiirek, 2011). The task of parents and teachers is to use this effect as
an opportunity for values education and to use it to gain desired behaviours and
values in favour of students. Therefore, we can say that cartoons and animations
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are among the most useful media contents in the context of values education in
primary school.

Considering that values are reflected in animation or cartoon language
that attracts children's attention and is suitable for their level, the visual figures of
the characters in the video content and the verbal messages they give represent
the elements in Bandura's (1977) visual and verbal modelling theory (Cebeci &
Demir, 2018). For this reason, one of the most effective channels in values
education is animated cartoons. In support of this inference, Kilic and Yesiltas
(2021), in a sequential explanatory mixed design study in which findings were
obtained that students had positive attitudes and opinions towards values
education with animations, revealed that animations are effective teaching tools
for values education.

1.3. The Role of Family and Teachers in Values Education

The way to raise future generations as responsible individuals who are
loyal to their culture and values and who are accepted by the society is to give
more importance to value education. Since the family is the first environment
where the child is socialised, the primary responsibility for values education lies
with the family. Because the child does what he/she sees from his/her mother
and father, who are the closest role models. In this context, primary school is a
period in which the tendency to take role models and imitate is intense (Giines,
2017; Tongar, 2017).

Values education, which should be given to children at an early age, turns into a
process in which classroom teachers are also involved in the primary school
period when the social environment for the child shifts from the family to the
school environment. Values education, which is now carried out taking into
account the school-family-child interaction, should continue in cooperation with
school-family (Orug, 2010; Ulusoy & Dilmag, 2012).

Bedilizzaman Said Nursi (2010), who stated that the most important and
effective teacher of a person in childhood is his/her mother, emphasised how
important the mother has an important place in child education (Hanimlar
Rehberi p.3-4). In addition to this, he argued that religious and moral education
should be given to the child at an early age in addition to the worldly education
given to the child, otherwise children will have difficulty in accepting the morals,
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values and behaviours that they do not see in their parents (Hanimlar Rehberi
p.110).

Although parents play a primary role in values education, in school
culture, teachers also consciously or unconsciously transmit many values to their
students (Coombs-Richardson & Toison, 2005). Therefore, teachers, who set an
example for their students in terms of many moral characteristics, assume active
roles in this process (Goleman, 1998). Because values education that starts at
home continues at school. However, this education is provided not through moral
lessons, but through teachers being an ideal role model for their students by
exhibiting exemplary behaviours. Thus, a child who identifies with his/her
favourite teachers enriches his/her virtues, the foundations of which are laid at
home, by taking new examples from the school environment as models
(Yoriikoglu, 2003).

Values, which have an important place in every field of education, are also
considered very important by Islam. Because the "good individual" and
"responsible and productive citizen" model, which are the expectations of the
society, overlap with the good moral and virtuous human model targeted by
Islam, values education can be given in relation to Islamic principles (Kaymakcan &
Meydan, 2014). In support of this, Hokelekli (2011), in order to draw attention to
the strong link between religion and values education, stated that the teaching of
religious values, regardless of the level of education, is based on a values
education that aims to raise people with sound and good character. Therefore, a
value education independent of religious and cultural values cannot be
considered. Based on this, the YouTube channel named "Afacanlar Hikayesi",
which was developed for the values specified by the Ministry of National
Education in the primary school curriculum and contains many educational
cartoon animations, was presented as an alternative as digital content for values
education with an Islam-based approach.

Literature Review

When the literature was examined, it was found that there are
experimental studies examining the effect of values education with animations, as
well as quantitative, qualitative or mixed-method design studies examining the
attitudes or opinions of teachers or students towards values education with
animations (Celik, 2019; Kilic & Yesiltas, 2021). In addition, in the literature, there
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are also studies in which digital content such as cartoons, films, animations or
printed content such as stories and cartoons are examined for values education or
student opinions are taken with research designs such as document review and
phenomenology (Acar & Canakci, 2020; Albayrak & Kartal, 2020; Guden, Altmis, &
Altun, 2021; Karakus, 2015; Kocaman & Uslu, 2021; Sentirk & Keskin, 2019;
Yiiksel & Adiglizel, 2012).

In a doctoral dissertation study in which mixed method was used, the
effect of animation-supported values education programme on high school
students' academic achievement, attitudes towards the course and informatics
values and their retention was examined. In the quantitative dimension of the
study with quasi-experimental design, a difference at the level of statistical
significance was found in favour of the students in the experimental group in
which the animated application was made from 3 groups as experimental-control
and placebo group. In the qualitative dimension of the research conducted with
case study, interviews were conducted with the students.

Students emphasised the importance and necessity of information ethics
values by stating that the use of animations in the course was fun and facilitated
learning. It was also found that the use of animation positively affected student
attitudes towards the course and information ethics values (Celik, 2019).

In the quantitative dimension of the sequential explanatory mixed design
study in which the effectiveness of values education with animations in seventh
grade Social Studies lesson was examined, experimental design was used in the
guantitative dimension and case study was used in the qualitative dimension. In
the study, in which positive student opinions were obtained at the end, students
stated that learning with animations was effective, fun, memorable, mnemonic
and informative (Kilic & Yesiltas, 2021).

In a qualitative study using document review and literature review
methods, the film "Hz. Muhammad: Messenger of Allah" was examined in terms
of religion and values education. It was stated that the film, which has a rich
content in terms of religion and values education, gives many value messages
such as belief, worship, verses of the Qur'an, religious characters, religious places,
religious names, religious clothes, behaviours expressing value, fate, greetings,
generosity, tolerance, truthfulness, sacrifice / conscience, humility, kindness, love,
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compassion, mercy, courtesy, responsibility, trust, patience, justice, sharing,
honesty, loyalty, diligence, sensitivity and self-sacrifice (Acar & Canakci, 2020).

As a result of the phenomenological study in which a total of 20 primary
school students from the third and fourth grades were examined in the context of
values education by taking the opinions of a total of 20 primary school students
from the third and fourth grades with a semi-structured interview form for the
cartoon animation "Kung Fu Panda 3", it was determined that the students
matched themselves with the character they saw close to them in the film they
watched (Albayrak & Kartal, 2020). The students' matching themselves with the
characters while watching these animations is compatible with the method of role
modelling and imitation emphasised by Bandura (1977) in his social learning
theory.

In a qualitative study conducted with a document analysis method in
which the cartoon film named "Piril" broadcast on TRT Child's channel was
examined in terms of values education, the values in the cartoon were
determined by content analysis method. In line with the findings obtained, it was
determined that 15 values (giving advice, responsibility, benevolence, friendship,
aesthetics, kindness, desire to know and understand, self-confidence, trust,
generosity, honesty, tolerance, consolation, regret and love) were covered in the
cartoon film. It was stated that the most frequently taught value was kindness,
followed by responsibility (Gliden Altmis & Altun, 2021).

In another document analysis research in which cartoons were evaluated
in terms of their contribution to values education, "Niloya" cartoon film
broadcasted on TRT Child channel was taken into consideration. A total of 157
values were determined in 18 randomly selected and analysed episodes. It was
determined that the most common values were love, tolerance, sensitivity and
kindness, followed by diligence, respect, solidarity, responsibility and helpfulness
(Karakus, 2015).

In another qualitative study using the document scanning method, the
cartoon film "Rafadan Tayfa" broadcast on TRT Child's channel was analysed in
terms of religion and values education. According to the findings obtained, it was
determined that the cartoon, in which all 30 episodes were included and analysed
by content analysis, included the root values stated by the Ministry of National
Education, traditional motifs related to Ramadan and Islamic religious elements,

31



The Journal of Risale-i Nur Studies 7:1 (2024)

and it was stated that the cartoon played an important role in religion and values
education (Kocaman & Uslu, 2021).

In another document analysis research in which the cartoon film
"Ramadan Tayfa", one of the cartoons broadcast on TRT Child's channel, was
evaluated in terms of national and universal values, 20 episodes of the cartoon
were examined. In the study, in which the content evaluation form prepared by
taking into account the root values specified by the Ministry of National Education
was used, the frequencies and percentages of which values were mostly included
in the scenes in the film were calculated.

In line with the findings obtained, it was determined that national and
universal root values were also mentioned in the cartoon film. In the cartoon film,
in which universal values were visually reflected twice as much as national values,
it was determined that cultural heritage, traditions, national and religious
holidays, places related to national values; respect, love, benevolence and
friendship values were prominent in relation to universal values. At the end of the
study, it was stated that the cartoon film examined had an important role in the
production and transfer of values (Sentiirk & Keskin, 2019).

In a qualitative study conducted with a case study design and with the
participation of 100 secondary school students, student views on the effect of
cartoons on the acquisition of solidarity, social unity and solidarity and values
were examined. As a result of the research, it was determined that students had
correct perceptions about cartoons. In addition, when cartoons are used
appropriately and correctly, they are recommended as an alternative to
quantitative data collection tools in values education research (Yiksel & Adigiizel,
2012).

3. Method
3.1. Research Design

The study was conducted using the basic qualitative research design,
which is among the qualitative research approaches (Altheide & Johnson, 2011;
Merriam, 2009). In this research design, which has the basic characteristics of
qualitative studies, it is not necessary to describe special situations in depth, such
as case study or phenomenology (Merriam & Tisdell, 2016). It is ideal to use this
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method in research on the reflections of an event, situation or experience that
people experience around or in their immediate environment on their views,
perspectives or understandings (Percy, Kostere, & Kostere, 2015). In this context,
the reason for choosing the basic qualitative study as the research method is to
examine the views of students and teachers about the experience they had by
watching Islam-based animations in the light of Risale-i Nur, which is a digital
material within the framework of an alternative approach for values education in
line with the aim of the research.

The reason for preferring these animations developed in the light of
Risale-i Nur is that Risale-i Nur addresses the values given in the 2018 primary
school curriculum of the Ministry of National Education with representations and
stories suitable for the level of children. In a study, it was stated that the values of
patience, justice, love, honesty-truthfulness, and economy (igtisad) are treated
with interesting methods (Representation and Story, Explanation, Classification,
Proof, Exemplification, Sampling, Comparison, Lived Event) in the Risale-i Nur
works written by Bedilizzaman Said Nursi (r.a.), which is the revelation of the
Qur'an facing this century with their equivalents in parentheses. In the study
conducted with the document review method, representations and stories in
Risale-i Nur works were suggested as an alternative printed material that can be
used in primary school values education (Yilmaz, Ozer, & Sahin, 2020). In this
study, the aim of this study is to use today's technology as a channel and to
present digital animations developed by using printed content as an alternative in
primary school values education.

3.2. Study Group and Application

The study group of the research represents 148 third grade students
studying at Kahta Science and Art Centre in the Kahta district centre of Adiyaman,
Turkiye in the 2022-2023 academic year and 12 classroom teachers working in
these classes. In order to determine the participants before the application,
"parental consent form" for students and "informed consent form" for teachers
were used to obtain the voluntary consent of the participants. During the 2-week
implementation process, the students were made to watch 14 cartoon animations
on the smart board under the leadership of the classroom teachers on the
YouTube channel called "Afacanlar Hikayesi", which was specially developed for
values education in primary school, and which were aimed at the values specified
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by the Ministry of National Education in the primary school curriculum. After the
animations were watched, the data collection process started.

"The Story of mischievous children" channel includes religious and moral
values education animations developed for children based on representation and
story-supported methods that facilitate understanding, which Bediuzzaman Said
Nursi (r.a.) exemplified in value education and used in his works. The channel,
which contains 82 animations and 5-10 minutes of video content that does not
exceed the attention span of children, is one of the few animation channels for
values education for children.

3.3. Collection of Data

The data of the study were collected by using 2 semi-structured survey
forms including open-ended questions. These forms were developed by the
researchers specific to this study. One of the survey forms is a student survey
consisting of a total of 7 questions, 3 of which are open-ended and 4 of which are
multiple choice or 2-choice (Yes/No) questions. The other is a teacher survey
consisting of 7 questions, 6 of which are open-ended and 1 of which consists of 2-
choice (Yes/No) questions. Immediately after the application, the survey were
distributed to both students and teachers in printed form in the classroom
environment, and they were asked to answer the questions by marking or writing
the questions in the relevant sections, and thus the data collection process was
completed. A few open-ended questions in the data collection tools are given
below.

- What are your favourite aspects of these animations? (Student Survey)
- How / In what way do you think it is educational or useful? (Student Survey)
- What did you learn from these videos? What did you learn? (Student Survey)

- What do you think about giving values education to children by watching
animated cartoons? (Teacher Survey)

- How did you find the cartoon animations of "Afacanlar Hikdyesi" in terms of
pedagogical values education? (Teacher Survey)

3.4. Data Analysis
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The data obtained were analysed using content analysis and descriptive
analysis methods. Qualitative data were transferred to plain text form in digital
environment and transcribed. Content analysis was performed by categorising
and coding similar expressions in this transcription and calculating code
frequencies. Students' answers to multiple-choice questions were analysed by
frequency calculation, while their answers to open-ended questions were
analysed by descriptive analysis method. In the descriptive analysis method,
which mostly seeks to answer the question "What?", the views expressed by the
participants are described (Yildirim & Simsek, 2016). The data obtained from the
teachers were analysed by content analysis method. The reason why content
analysis was preferred is that in this analysis method, close or similar data are
collected within certain themes and then digitised and summarised, and thus
presented in a form that readers can easily understand the data (Yildirm &
Simsek, 2016). In the data analysis of the study, the findings obtained as a result
of the content analysis of the teacher data were strengthened by using descriptive
analysis with direct quotations from the students' statements. Thus, in the data
analysis process of the study in which an interpretative and supportive approach
was adopted, the aim of using different qualitative data analysis methods
together was to obtain stronger findings in terms of credibility (Berg ve Lune,
2015).

4. Findings

Although the qualitative data obtained from teacher and student opinions
were analysed separately, they were presented in this section as supportive of
each other and an attempt was made to create a whole of confirmatory findings.
While content analysis was used in teacher opinions, descriptive analysis was used
in student opinions. It was revealed whether the student views confirmed the
findings obtained from teacher views or not. Abbreviations were used for
teachers as "T1-T2-T3...) and for students as (K1-K2-K3...).

All of the teachers stated that they wanted their students to watch the
other episodes of the animations of "The Story of mischievous children". Teachers
were asked about their favourite aspects of "The Story of mischievous children”
animations. As a result of content analysis, 5 codes and 15 frequencies were
obtained. The findings obtained are given in Table 1.
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Table 1. The aspects that teachers liked the most in "The Story of mischievous
children”

Including Islamic and religious truths
Including the Sunnahs of the Prophet, religious stories, hadiths, verses
Religious expressions reinforce positive behaviours T4- T5- T6- T10- T12
Situations from daily life/inclusion of events from life T1-T2
Being appropriate to the level/Short/Comprehensible T3-T8-T9
Being inclusive of many values T7-T8-T11
Having humorous characters/Funny, Moving, Attention-grabbing/Enhancing T7-T9

The most admired aspects of "The Story of mischievous children”
animations by the teachers were that they were related to the truths of Islam,
that they included verses or hadiths as well as examples from the Prophet's
(PBUH) sunnahs and religious stories, and that the religious expressions in the
animation reinforced positive behaviours in values education. The second most
frequently mentioned opinion was that these animations should be suitable for
the level of the students, short and comprehensible as well as being inclusive of
many values.

The majority of the students (97.9%) stated that they liked the animations
of “The Story of mischievous children". The three most liked parts of the
animations by the students were "Honesty (f=128)", "Muslim always tells the
truth (f=120)" and "It is good to help (f=112)". The least favourite part is
"Investigate (f=86)". The majority of the students (90.5%) stated that they would
like to watch other episodes of "Afacanlar Hikayesi" channel. Again, the majority
of the students (97.2%) found these animations educational or useful. Student
opinions, which included similar expressions confirming the teacher's opinions
about the appreciated aspects of "The Story of mischievous children" animations,
were obtained. Some of the student expressions supporting this finding are given
below.

K1: "Related to Islam"
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K2: "Funny, entertaining, useful"
K14: "We learnt what the Prophet said"
K29: "We hope we will watch the sequel and other cartoon series"
K34: "It was educational and instructive and helped us learn from our mistakes"
K45: "Being educational, showing the truth"
K94: "I liked his words, characters, jokes, and Hikmet Teacher's stories"

Teachers were asked for their opinions about giving values education to
children by watching animated cartoons. As a result of content analysis, 7 codes
and 27 frequencies were obtained. The findings obtained are given in Table 2.

Table 2. Teachers' Opinions on Values Education with Cartoon Animations
Including Spiritual Values T3-T12
Style suitable for them, Suitable for Age/Level T1-T2-T9-T12
Permanent Learning / More Effective T2-T4-T7-T8-T9
Attention Grabbing T3-T5-T10
Entertaining/Educational T1-P3-P7-P12

Concrete/Simple/Comprehensible/Visual+Auditory T3-T7-T11

Efficient / Good / Valuable / Useful / Necessary T1-T6-T8-T10-T11-T12

The most frequently stated opinion of the teachers about giving values
education to children by watching animations is that it is efficient, beautiful,
valuable, useful or necessary. The second most frequently stated opinion is that
values education with animations will be more effective and is aimed at
permanent learning. In addition, teachers also stated that animations teach by
entertaining, are educational and are suitable for children's age, level and style.

In this context, teachers expressed positive opinions about values education with
animations in primary school.
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Teachers were asked to evaluate the animations of "The Story of
mischievous children" that they watched with students in terms of values
education in pedagogical terms. As a result of content analysis of the data
obtained from teachers' opinions, 6 codes and 19 frequencies were obtained. The
findings obtained are given in Table 3.

Table 3. Evaluation of "The Story of mischievous children" in terms of values
education in pedagogical sense

Suitable for Level T2-T3-T4-T7-T8-T10
Including Spiritual Moral Values T6-T7
Permanent Learning T2-T9
Short/Short/Simple/Clear/Comprehensible T3-T4-T7
Fit for Purpose/Good/Important T6-T11
Attractive/Entertaining
Including real events from life T3-T5-T7-T9

While the teachers evaluated “Afacanlar Hikayesi” animations
pedagogically in terms of values education, they mostly stated that they were
suitable for children's levels. The second most common opinion is that these
animations are remarkable, entertaining and include real events from life.
Teachers also stated that the videos were short, concise, simple, clear or
understandable. The findings obtained from teachers' opinions and given in Table
2 and Table 3 are confirmed by the findings obtained from students' opinions.
Some of the student statements supporting these findings are given below. P5: "It
teaches good, useful, fun things"

K15: "It educates us and makes us emotional”
K27: I think it educates in terms of friendship

K28: ...since | watched it, | take care of myself a lotk29: "It was a very useful,
educational and beautiful cartoon series"

K33: "Some children can watch this animation and correct their mistakes"
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K35: "Because these animations are both educational and they are movements
that we can and should apply in our daily lives"

K47: | think this animation makes moral improvements
K48: | used to lie, but | won't lie anymore...| promised

K50: | understood what happens when you lie. | learnt the most beautiful
meanings of cooperation.

K63: I learnt right and wrong
K68: He explains something by giving a lesson to people
K110: Because we learn a good lesson from each video
K120: Because it tells us what we should pay attention to in life
K122: These are good educational things...I am very happy to watch them
K123: | learnt what | did wrong.

Most of the teachers (T1-T2-T3-T5-T5-T6-T6-T7-T8-T9-T10-T12) were in
favour of giving values education by associating it with Islamic/religious norms
and values, while two teachers (T4-T11) stated that they remained neutral on this
issue as "No objection". In this context, teachers supported giving values
education by associating, blending and integrating our values with Islamic norms
and values.

When the teachers were asked the reason for associating values
education with Islamic/religious norms and values, most of the teachers (T1-T2-
T3-T3-T4-T5-T5-T6-T7-T7-T9-T10-T12) claimed that values are an inseparable part
of Islam, that Islam is based on moral values, that religious values are getting
further and further away, that the Prophet (PBUH) is the pioneer of good morals,
and that there should be not only academic success but also moral success. One
of the teachers (T11), who remained neutral about associating values education
with Islamic/religious norms and values and stated "No objection", argued that it
would be more inclusive when other beliefs are taken into consideration. The
view that values education should be given by associating and integrating values
education with Islamic values is confirmed by the statements of the students that
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they liked the emphasis on Islamic values in these animations. Some of these
student statements are given below.

P11: "There is help and Islam in it"

P24: "We learn things we do not know. We learn what Allah and the Prophets
have said."

P39: "Muslim always tells the truth according to this animations, it is nice. It
taught me honesty, it taught me not to lie, it taught me to be united and now I will
help everyone."

P43: "I was very impressed by the animation called Muslim does not lie. That
animation taught me things I did not know. The honesty animation also impressed
me a lot. They were all very good. | will never lie again."

P59: "Because | learnt that the Prophet did not get angry with anyone"

P64: "Because there are some animations that teach how to be a real Muslim... |
learnt how to be a real Muslim"

P68: "I learnt about the Prophet Muhammad (pbuh) and got to know him very
well"

P81: "We take our behaviour towards people as an example from the Prophet"
P103: "It teaches us our religion. It teaches us how to behave..."

Finally, the teachers were asked about the suggestions they would like to
offer for the animations of "The Story of mischievous children". As a result of
content analysis of the data obtained from teachers' opinions, 4 codes and 9
frequencies were obtained. The findings obtained are given in Table 4.

Table 4. Teacher Suggestions for "The Story of mischievous children”
Quality can be improved/enriched
- Viisuality, Colours and Vividness (Being more attractive)
- Realism

- Characters
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- Vocalisation T3-T4-T5-T6-T10-T12

The character "Latif" is constantly shown as different from other students and
mischievous T3

Short duration T1
It can be more fun by adding short and educational songs to the sections T12

The most common suggestion made by teachers regarding the "The Story
of mischievous children" animations is that the quality of the animations can be
further increased or enriched. Teachers stated that visuality (colours and
liveliness), realism, characters and voice-over in animations are the elements that
need to be improved. Additionally, a teacher suggested that animation sections
could be made more entertaining by adding short and educational songs.

5. Results, Discussion and Recommendations

The method of learning by modelling, emphasized within the framework
of social learning theory by Bandura (1977), who states that the behaviours
observed in the immediate environment play an important role in people's
acquisition of values and personality development, is an ideal method for values
education. Regarding this method, Bedilizzaman Said Nursi's (r.a.) use of
techniques that facilitate understanding such as events, examples,
representations and stories in his works, especially when conveying religious and
moral values, has set an example for the methods that should be followed in
value education for children. Supporting these representations and stories with
multimedia that blends audio and video components offered by today's
technological possibilities has enabled the development of effective animations.

Thus, it has become easier and more fun to teach children the values and
behaviours that are aimed to be taught by using designed cartoon characters as
role models. The "The Story of mischievous children (Afacanlar Hikayesi)"
YouTube animation channel, developed for this purpose, was presented as an
alternative approach for values education in primary school. In the study, primary
school students and their teachers were allowed to watch the animations on the
smart board in the classroom, and the written opinions of the participants were
taken.
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While the majority of students stated that they wanted to watch other
episodes of the "The Story of mischievous children" channel, all of the teachers
stated that they wanted to let their students watch other episodes. At this point,
teacher and student opinions support each other. Positive student opinions were
also obtained at the end of Kilic and Yesiltas's (2021) study, which is consistent
with the findings of this study in which positive teacher and student opinions
were obtained. Similar to the student opinions obtained in this study, students
stated that learning with animations is effective, fun, catchy, evocative and
informative (Kilic and Yesiltas, 2021).

Just as Sentiirk and Keskin (2019) concluded that the cartoons they
examined in their research had an important role in the production and transfer
of values, in this study, it was seen that the “The Story of mischievous children”
animations served the same purpose. Supporting findings from student and
teacher opinions reveal that animations are effective teaching tools in values
education, as stated by Kilic and Yesiltas (2021). As a result of this study, we found
that the “The Story of mischievous children” animations had positive and lasting
effects on the students' behaviours. "S10: | think | learned responsibility and
sharing. S12: Sometimes | lie. | am sad. | learned not to lie. S28: It taught us to
behave nicely and kindly to each of our friends. S40: We learn how our elders
treat someone. If we do something when we are little, we will experience the
same thing when we grow up. S81: | learned how to treat the people around us,
my friends. $103: From now on, | will never say 'uff'. | will read lots of books. | will
tell the truth without fear or shame and will help my friend if he is in a difficult
situation. S141: “'Uff' is not said to mother.” "l just learned what animation | like
the most." It is understood from the expressions.

In the study, the students stated that they liked the animated characters
and adopted their behaviours: "S93: Informing us and Latif's jokes...S94: | liked his
words, characters, jokes, and Hikmet Teacher's stories." S26: It can be understood
from the expressions such as: "Telling the truth, uniting and combining each
other's strength, never huffing and puffing at his father, not leaving his father in a
nursing home because he is old..." This result of the research is compatible with
the assumption of verbal and visual modelling emphasized by Bandura (1977) in
his social learning theory, in that students match themselves with the animated
characters they watch.
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Kocaman and Uslu (2021), who examined the cartoon named Ramadan
Tayfa, found that the root values specified by the Ministry of Education and the
elements of the Islamic religion were included in the cartoon. Similar features
were also seen in the “The Story of mischievous children” animations. It has been
concluded that such cartoons play an important role in religious and values
education. In this study, it was concluded that teachers found it positive that
values education was given by associating it with Islamic/religious values, and it
was also determined that their students were satisfied, liked and were under the
influence of this association. We summarized these results as follows: “S1: It is
related to Islam...S5: It tells us good things. S7: | learned a lot of good things. S8: |
was touched, | liked it, it was very good. S43: | was very impressed by the
animation called Muslims do not lie. That animation taught me things | didn't
know. S64: Because there are some animations that teach you how to be a real
Muslim. S81: We take an example from our Prophet on how to treat people. S103:
He teaches our religion. It teaches us how to behave...I learned not to throw
garbage on the ground. “I learned how to be responsible.” The student confirms
the statements. In addition, after the implementation phase of the study, we
understand from the statement "S87: Also, it is not one of those 14 videos, but |
liked the escape from the tent" that the students were curious about and watched
other parts of the “The Story of mischievous children” animations.

All these results obtained in the study show that students are under the
influence of cartoon animations. Considering that values education is a process of
permanent and positive behavioral change, it can be said that cartoon animations
are an effective way to acquire values. It can be understood from their statements
that they learned good lessons from these animations they watched. Students
stated that they learned while having fun and that they found the animations
educational and useful. As the final result of this study, which received positive
feedback from both students and teachers, it can be stated that the “The Story of
mischievous children” animations are an alternative approach for values
education in primary schools, especially as they are Islamic-based cartoon
animations.

In values education, such effective contents need to be implemented in all
primary schools across the country or used under the leadership of teachers. It
has been proven in many studies that cartoon animations, especially those
suitable for students' levels and styles, are effective tools in values education. In
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this context, classroom teachers have important roles in developing such
animations, and in showing them to the Ministry of Education in classrooms. It is
recommended that these animations be shown to children under the leadership
of teachers in all primary schools or pre-school institutions throughout Turkiye.
Values can best be imparted through cartoon animations that focus on situations
and events from daily life, include religious values, and contain both verbal and
visual media elements. Because children can learn correct behaviour by taking
cartoon characters as role models, identifying them with themselves, and
establishing empathy. With the help of these characters, children can compare
good and bad behaviours and observe what the consequences might be if right or
wrong behaviour is chosen.
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